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Abstract 
Communicative Language Teaching (CLT) engages learners in authentic communication to develop their communicative 
competence. The learners are more involved and the learning more effective, if the teachers provide opportunities that best meet
learner needs (Littlewood, 2010).With the increase in the promotion of communicative language teaching approach in the 
Computer Assisted Language Learning environment (CALL), the importance of designing relevant activities and their execution 
in the communicative environment remain a challenge. The varied perceptions of teachers and students in the conduction of 
activities create a gap that affects the appropriacy of the content used in the   language learning activities for the non-native
speakers of English language. The purpose of the study is to analyze the perceptions of teachers’ and students’ of the 
communicative language teaching methodology in the Computer Assisted Language Learning environment. The study followed 
the qualitative methodology in the tradition of a case study. The subjects of the study were fifty students registered in the first 
semester English Language course of the Computer Science Degree Program at FAST National University of Computer and 
Emerging Sciences. The data was collected from the communicative language activities feedback and a questionnaire survey 
administered at the end of the course. The results indicate that the overall perceptions of the teachers and students show positive 
attitude towards the communicative language teaching approach. However, some variation in their perceptions regarding the 
appropriateness was also reported. The variation can serve as a basis for developing content that meet the specific learner’s 
needs. 
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1. Introduction 
The aim of the study is to assess the perceptions of students and teachers of the Communicative Teaching 
Methodology (CLT) in the Computer Assisted Language Learning (CALL) environment. The CALL environment 
provides a practical learning environment with interactive assistance by instructors, and performs multiple functions 
not practiced in the traditional classrooms.  
English plays a prominent role in Pakistani education as a common means of communication and medium for 
understanding of science and technology. However, it is taught under conditions which are far from being 
satisfactory. Despite studying English for over 6-8 years, students are unable to successfully communicate in 
English. The instructional procedures and methods of teaching the English language have not yielded the desired 
objective, i.e. the development of communicative competence. The recent shift in the educational institutions 
towards the application of CLT approaches in the CALL environment has provided language teachers with 
convenience in terms of teaching, learning, research, and communication; in addition to offering learners an 
alternative method of learning with their peers (Mansoor, 2002). However, research on integration of CLT in the 
CALL environment in the context of Pakistan is severely lacking. 
Although CLT specific content is now being used in classrooms but its appropriacy with regard to learner needs 
is yet to be ensured. The study aims to assess the students and teachers’ perceptions of the communicative activities, 
in order to minimize the gap between the contents used and the students’ performance. It is crucial to address the 
variation in the perceptions so that the appropriate teaching materials are developed and implemented for the desired 
learning outcomes. The study analyzes the activities to address purpose, setting, social interaction, motivation and 
attitudes to determine their validity, more specifically; it reports on the perceptions of freshmen, who have never 
taken a formal language class in a CALL environment. 
2. Related Work 
The recent developments in ICT and its integration into the classrooms have altered the roles of language 
teachers and learners. In a technology - enriched learning environment (Brown, 1991) the learners are in control of 
their own learning and expected to be dynamic contributors in the learning process while the teachers are expected 
to provide students with linguistic skills and significant communication by integrating new technologies into the 
English language classroom.  
The Computer Assisted Language Learning System (CALL) for English has been developed to make up for the 
skills and competency that English teachers lack. E-learning would compensate for the shortcomings in teachers’ 
abilities, and make language learning more meaningful as compared to conventional classroom learning (Dar, 2005). 
Lee (2000) says that CALL combines information processing, communication, use of authentic language, and 
learner autonomy, which are all important in language learning theories. Kim (2002) also agrees that a teacher as an 
individual is a significant part affecting the CALL environment. 
A study by Dar (2005) showed not only the advantages of CALL but also how it has evolved as a behaviorist to a 
communicative method of teaching. The modern concept of developing E-SACs (self-access centers) in academic 
institutions has also been talked about, with the help of which students can be their own teachers. The paper also 
states activities pertaining to the internet which use CALL to run in-service teacher education programs. 
The English Language Teaching (ELT) situation in the country has been termed unsatisfactory because of 
ineffective teaching material and teaching skills (Shahab, 2007).  There is a high failure rate in English examinations 
which lowers morale and job opportunities for students (Malik, 1996).  Hence it is deemed fit that necessary steps 
must be taken in order to better the English teaching methodology. Such steps must ensure that the material devised 
for teachers pertains to the culture and society of Pakistan (Mansoor, 2002).  
Integration of technology into language learning can ensure the successful improvement in communication 
abilities of students of diverse regional and intellectual level. If students are given material to which they can relate 
to, they would be more comfortable in grasping what all they are being taught, hence making the needed 
improvement in their learning. Lam and Lawrence (2002) found that including ICT strategies in a communicative 
classroom made it more learner centered, altering the traditional teacher-student roles with the learners taking their 
own decisions and becoming independent, while the  teacher, became a “facilitator and a resource person” rather 
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than the only authority figure in the classroom. Bancheri (2006) stresses that the role of teachers in the new era of 
technology is not only to transmit new knowledge, but to give students tools to acquire knowledge and recognize the 
value of what they see in books and software as well as on the Internet. In addition, the teachers’ role in EFL 
settings is more crucial than before as teachers are able to motivate students by creating language learning 
environments which are supportive, non-threatening, and meaningful (Jeong, 2006).  
3. Methodology 
3.1. Subjects 
The present study was conducted in the Fall Semester 2014. The subjects were 50 students from the four-year 
undergraduate Computer Sciences Degree program, enrolled in the first semester English Language Proficiency 
course. All the students had completed 12 years of schooling and were computer literate. 
3.2.  Setting 
The CALL lab is equipped with 25 networked computers, mirrored wall, TV, DVD player, video-recording 
equipment, discussion tables to accommodate groups of 6-8 students, and a large whiteboard. In addition, videos on 
demand are available to students as per their task needs. Two sessions (90 minute each) were held in a week. 
3.3. Design 
The study followed a three phase design: preparation, practice and production.
x Preparation the teacher introduced the task and guidelines and evaluation criteria, followed by the students’ 
discussion.  
x Practice: the students worked independently, in pairs, or in groups on the assigned task. The teacher facilitated 
the students by providing support where needed 
x Production: The students’ performance was evaluated by the teacher on the predetermined evaluation criteria. 
3.4. Data Collection  
The data for the study were collected from the CLT activities conducted in the CALL lab. Students and Teachers 
were asked to rank the activities according to their perceived usefulness. 
a) CLT activities  
Three modules conducted in the CALL lab 
Listening and Speaking 
Reading
Writing
b) Students’ feedback  
Student feedback of the CALL lab activities based on a questionnaire survey administered at the end of the 
course.
c) Lab teachers’ observations  
Teachers’ classroom observations of students’ performance and subsequent evaluations  
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4. Results  
The data collected from the student and teacher ranking of the activities were analyzed in order to identify the 
variations in the perceptions. 
Table 1: Students’ and Teachers’ ranking of Listening and Speaking activities 
Activities Teachers Students 
Self-critique of recorded sessions of students' performance 
6 6 
Pronunciation skills 4 5 
Presentation skills 3 4 
Role play 5 3 
Cross fire / argumentation skills 1 2 
Liaison with industry 2 1 
The students and the teachers ranked self-critique as the most useful activity as all the activities conducted in the 
lab were recorded and later viewed by the students for self-critique. The students felt very comfortable in addressing 
questions regarding their performance, as the recorded sessions provided students with opportunities to monitor their 
performance, identify their weaknesses and strengths as well as assess their improvement over time. The activity 
was an ‘engaged investigation’ of the entire performance of the students, both physical and verbal. The teachers 
observed that the students enjoyed doing self-critique as they felt more confident in evaluating their performance 
independently without any fear of being overly corrected. Also, the activity helped building student teacher 
relationship based on mutual trust, and made the task of teachers’ evaluation easier as the teachers’ evaluation was 
in conformity with students’ self-critique.  
The ranking of role play shows variation in its usefulness. Teachers felt that the experience of the role play 
simulations gave students an opportunity to experiment, and develop the scenario according to their own 
interpretation, providing them control of the situation and boosting their self-confidence through free interaction 
with peers. However, the students found role playing a complex task, which demanded appropriate behavioural 
actions in the simulated situations, therefore, decreased their interest. The students’ attitude towards the whole 
situation was more of play-acting rather than critically evaluating and interpreting the situations. 
Pronunciation activity was ranked second by the students while the teachers ranked it third (Table 1). Students 
were excited to practice with specifically designed software and to bring about native like accuracy in 
pronunciation. Teachers, however, felt that the extended activities were mechanical and their evaluation showed that 
skills drilled in isolation, when performed socially, could not retain the same level of accuracy achieved in an 
individualized learning setting. 
Students ranked presentation skills activity third, while teachers ranked it fourth (Table1). Students reported that 
practicing in front of mirrored walls in the lab helped them to monitor their performance in terms of body language, 
facial expressions and gestures. While the teachers acknowledged that the students’ confidence was enhanced, 
however the relevant material and audience rapport were missing in their presentations. 
Crossfire/argumentation was ranked second to last by the students, whereas the teachers ranked it as the least 
useful activity. The students felt that the preparation and delivery of arguments provided them with the opportunity 
to think critically, solve problems creatively, develop communication skills, and increased their self-confidence. The 
teachers on the other hand felt that the students lost sight of the objective of the arguments and the debates ended up 
being a free-for-all. The opportunity to speak was controlled by the vocal students.  
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Liaison with industry was ranked as the least useful activity by the students, while the teachers ranked it second 
to last. The students were not enthusiastic about the liaison sessions as they found performing in front of experts an 
intimidating experience which increased their stress. Although, the teachers’ observations indicated that the students 
made an effort to be prepared and in most case their performance was able to meet the set criteria.  
Table 2. Students’ and Teachers’ ranking of Reading Activities 
Activities Teachers Students 
Comprehension skill in a group setting 4 6 
Active reading using  e-resource 6  5 
Identifying Literary Devices (online newspapers) 5 4 
Individual reading quiz (online resources) 2 3 
Critical Reading skill 3 2 
Oral reading followed by discussion 1 1 
Six different activities related to reading skills were conducted in the CALL lab and were ranked for their 
usefulness by the students and the teachers. 
Comprehension skill in a group setting was ranked by the students as most useful because they felt confident 
working in a group with their peers, fully exploiting opportunities to discuss the online text. Ideas and opinions 
generated from the group members led to a more detailed and accurate comprehension. On the other hand, the 
teachers ranked it 4th useful activity as it was difficult to determine if the comprehension analysis was the work of 
all students in the group. Further they also felt that the students became engaged more in time consuming debates 
than understanding the assigned texts.  
Active reading using e-resource was ranked by the students as the second most useful activity. As they were more 
comfortable reading the passage on a medium they use every day instead of reading from a paper. While the 
teachers ranked this activity as most useful as they observed that the students actively engaged with the reading 
tasks and were able to determine their own level independently; moving from simpler to more complex online texts. 
The students ranked identifying literary devices as the fourth while the teachers ranked it as the second useful 
activity. Most of the students were not used to reading newspapers online therefore identifying and comprehending 
literary devices required specialized skill that made the task complex for the students. On the other hand the teachers 
found that reading from authentic texts enhanced the students’ ability to comprehend the texts effectively. 
Individual reading quiz was ranked 3rd and 2nd from the bottom by the students and teachers respectively. This 
variation was primarily due to the students’ avoidance of assessment. The teachers ranked it so because they did not 
want students to get distracted from their reading activities by thinking of grades associated with them. 
The students did not show much enthusiasm towards activities involving critical and oral reading since they 
ranked it to be the two least useful activities. The students’ feedback indicated that they faced difficulty in retaining 
information by reading aloud and critically analysing the information. Critical Analysis of a reading passage was 
difficult for students who did not in general indulge in any reading and writing habit. Consequently, interpreting the 
reading passage was a daunting task. The teachers, like the students, also observed reading aloud to be the least 
useful activity (Table 2) as the students tended to get distracted especially in relatively longer reading passages and 
could not engage in a follow up discussion.  
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               Table3. Students’ and Teachers’ ranking of Writing activities 
Activities Teachers Students 
Thesis building 6 6 
Five paragraph essay(e-resource) 5 5 
Paraphrasing (e-resource) 3 4 
Pre-writing techniques 4 3 
Paragraph writing 2 2 
Academic Application 1 1 
For the writing activities conducted in the CALL lab the students and teachers ranked thesis building as the most 
useful activity. Using this online e-resource aided the students in developing an appropriate thesis statement which 
further supported their development of the five paragraph essay. The e-resource involved step by step procedure in 
enhancing students writing abilities.  
Paraphrasing activity is ranked third by the students while the teachers ranked it fourth. The students preferred 
working on the computers, while the teachers felt, that activities where students produced their output online were 
mechanical and did not involve any creativity. The subsequent evaluation shows that students’ skills were refined 
when working online but their performance showed a downward trend when given a manual activity (assessment 
form-teachers evaluation). 
The ranking of pre-writing techniques shows divergence between perceptions of the students and teachers 
regarding its helpfulness as the students ranked it third last whereas the teachers rank it third to the top. The students 
consider these activities more as drills and quickly lost interest while the teachers felt that this activity provides 
opportunity for brainstorming and creating linkage of divergent ideas. 
The students and teachers both ranked one paragraph writing activity and Application Writing activity as the 
second last and least useful respectively. The students reported that paragraph writing remained more focused on the 
structure rather than the content to encourage creativity. The teachers found the students less attentative and 
demotivated to carry out the task effectively. Stereotypical guidelines for writing academic application resulted into 
lack of interest on the part of the students as well as the teachers. 
5. Conclusion 
The teachers’ and students’ perceptions show encouraging trends towards integration of CLT in CALL. The 
study shows that the communicative activities which included CALL resources reflect positive attitudes and 
performance of the students. The integration of CALL in the communicative framework provided students with 
freedom over their learning and induced in them a high sense of responsibility which made their learning a 
meaningful process. The variation in the perceptions of the teachers and students in terms of the activities usefulness 
is observed where students are not provided with e-learning assistance. These variations can serve as a basis for 
developing contents that meet specific learner needs. 
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